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Supplement /f of the NAST Soueebook for Futures planning,

1991 Edition, focuses on t\yo additional arsas for fr¡tures work and

provides examples of ways in which elements nthe Soweebook and

Supplemenß f and 1/ may be combined to address specifîc problems.

Users will need a copy of the Sourcebook in order to work effective-

ly with Supplement II.

INTRODUC"TION
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TNTRODUCTION

There ¿ìre many approaches to values analysis concerning theltle and theatre study. Values of
students, parents,-tãaching and presenting institutions of all kinds, and of society as a whole

interreláte in various wayã. Ail-are worthy of attention: evolutions of va¡ious sets of values

influence the future context for all theatie activities. The following approaches to values

analysis add¡ess ideas in the policy ¿¡ren¿ìs associated with theatre education and pedagogy, and

with arts education in general. Tirese approaches have two fundamental characteristics. First,

they pose opposites ol diffeten"es which become means for discovering o-r formulating the

-i*tui". -à^buluo""s of values indigenous to normal conditions, rather than as means for
making ideological or either/or judgments. Second, their terminology is generic rather than

specifiõ: evolutions of fads, trends, and labels will not affect validity.

PART I

VALIJES A}IALYS6: EDUCATION.IN-TIIE,ATRE

Caution

Immediate/Cumulative Analysis

Evaluation of activities and their values for the relationship between short-

term and long-term effects.

Summary Analyses and Assessments

Questions to be raised as speculations and decisions are being formulated.

Pa¡t I of Supplement.I/ presents and discusses four basic approaches to values analysis:

Contlnuums

Placement of a specific value or set of values on a continuum between
opposing values tó determine the relative influence of the opposing values.

Characterizations

Placement of specific educative experiences in theatre or sets of such

experiences wi[trin specific values or sets of values associated with
educational results.

1
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These a-pproaches a¡e H"ful.F determining root values, fundamental objectives, and thus,
gxpected results of specific philosophies, curiicula, and mãthods. Once allih¡ee of these are
determined, there is a basis for prõjecting results over a variety of time periods, -¿ tnur fot
fe1e¡$ninq inpacts on a specifit theatrJunit as well as on larger enterf,rises súch as theatre
in higher education, the arti in education, and cultural formatiõn in society as a whole.

Remember

Take Note

Remember

Take Note

NAST SB-91
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Caution

Keep Going
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Values Analysis: Education-in-Theatre

CONTINTTIJMS FOR ASSES S ING VA.LTIES ORIEIYTATIONS

Active/Passive Continuum

The following tables facilitate placement of values expressed as a philosophy, curriculun,
program, activity, method, etc., on a continuum between oppositei. The iesult of each
placement provides a sense of orientation on one continuum. fhe continuums are:

Doing/Doing-About Continuum

Art-as-Center/Art-as-Means Continuum

^Art-as-Process/Art-as-Product Continuum

Remember

Caution

Mnm f¡lcqs

Determines the extent to which an approach
to education in theatre requires intellectual and
physical engagement.

Determines the extent to which an approach
to education in theatre mi¡res work in and work
with the art form.

Determines the extent to which an approach
to education is centered in theatre goals and
objectives.

Determines the extent to which an approach
to education in theatre focuses on work
completed or work under way.

NAST SB-91
Supplement II 4
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Values Analysis: Education-in-Theatre

ACTTI'E/PASSTVE CONTINIruM

Dete¡mines the úent to which øn øpproøch to educøtion ín theøtre reEtires
engagement.

PhilosophS curriculum, programr activityr method' etc.

PROCEDURE

Considen

1. Elements and attributes of philosoph¡ curriculu-, progrâm, activity, method, etc.

IÞtermine:

2. What analyses of the elements indicate about placement on the following continuu'n

IIttII
Current
Projective
Speculative

<+

Examine:

3. The result against immediate or long-term goals or objectives.

5
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Requ ircs mental/physical
P¡escnce

PASSTVE

Roquircs mcntal/physical
ongagernent

ASIIVE

Directing
Playwriting
Studying

<,-t
Interrelationship in
specific educational

settiÍgs
Examples:

. Listening. Watching

Enntples:

'Rchearsing. Performing



Yalues Analysis: Education-in-Theatre

DO ING/DO ING-ABOUT COI.ITINUUM

Determínes the eJctent.to 
-which -an 

approach to education in\(eøtre mixes
work in and work with the ørt form.

Philosoph¡ curriculum, program, activit¡ method, etc.
Current
Projective
Speculative

PROCEDURE

Considen

1. Elements and attributes of philosophy, curriculum, program, activity, method, etc.

Determine:

2. )Vhat analyses of the elements and attributes indicate about placement on the follow-
ing continuum.

tltIII

€

Examine:

3. The result against immediate or long-term goals or objectives.

NAST SB91
Supplement II 6

DOING 1TTEATRE

Reqrirus ereating fheaÍre
itself

DOINC SOMETHING
ABOUTTHEATRE

Requires theatre connection

' Theatre criticism

Management/admin-
istration

._)
Interrelationship in
specific educational

settings

Etømples:

' Design/technical
' Directing
' Performance
' Playwdting

Examples:

' Iheatre history
' Play analysis

' Fundraising
' Promotion



Values Analysis: Education-in-Theatre

ART-AS-CENTER/ART-AS-MEANS CONTINWM

Determines the e,xtent to which an approach to education in theatre is centered

in artistic goals ønd obiectives.

Philosoph¡ curriculum, program, activityr method' etc.

PROCEDUR.E

Considen

1. Elements and attributes of philosophy, curricuhlm, progrâm, activity, method etc.

I)etermine:

2. What analyses of the elements and attributes indicate about placement on the follow-
ing continunm.

Proj
Cu¡rent

ective
Speculative

ART.AS-CENTTR

Theatre - as a discipline
and as a set of v¡lues --
is the fundamenlal reasorq
the s0arting poinÇ and
the governing mechanisnr.
Theatrc has an independent
rationalc,

ART.AS.MEANS

Theatrt's presence supports
another puryose, discipline,
or set of values that con.
stitutes the fundamental
reasor¡ the starting point,
and the governing mech-
rnism. Iheatre has no
independent rationale.

Examples:

. Studies in the human-
ities, sociolory, science,
mathematics, etc., with
theatre content

. Theatre supporting ad-
vertising, politics,
religion, etc.. Theatre to develop self-
discipline, selfæsteem,
reputation, public
support

ê
Interrelationship in
specific educational

settings
Examples:

. Studies in theatre
' Studies in performance,

directing, design/technolory
' Study of play

analysis, theatre
history and criticism

Caution

7
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Examlne:

3. The result ageins,t immediate or long-term goals or objectives.

Remember

NAST 58.91
Supplement II 8



Values Analysis: Education-in-The¿tre

aRT-AS-PROCESS/ART-AS-PRODUCT CONTINIruM

Detetmines the ertefi to whích ut øpprcach to eùtcation in theatre focuses on
work completed or worlc under way.

Philosoph¡ curriculum, program, activity' metùod, etc.
Current
Projective
Speculative

PROCEDUNE

Considen

1. Elements and attributes of philosoph¡ curriculum, program, activity, method, etc.

Determine:

2. What analyses of the elements and attributes indicate about placement on the follow-
ing continuum.

I]tltl

€

Examine:

3. The result against immediate or long-term goals or objectives.

Take Note

9
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aRl-AS-PnOCESS

Operational and anaþical
concern with hon'ledget
sldllg and techniqucs for
developing artlslic lde¡s.
fiestre const¡tuaes a pro-
ccdure for thinking a
mode of underst¡nding a
s€qucncc of enqulries
The primary obJcctivc is
lluenca with proceduros
for creating performing;
and comprchending

ART.AS.PRODUCT

Operational and analytical
concer¡ wlth lmowledgg
sldllq and techniques for
prcsent¡Íg lhe¡tre ¡nd con-
sidering theatre prcfes-
sionals as objects or com.
modities, or for their impact
in various fields Theatre is
a body of work - perfor-
mrnceq nesourceq etc. -' a
rcpository of thoughÇ a
sequence of events. The
primary objective'is a spel
cilic end result and its
impacL

r.+
Interrelationship in
specific educational

settings

Emmples:

' Finished play. Polished performance
. Study of dramatists'

lives

' Study of theatre style
related to philosophy

Examples:

. Playwriting process. Rehearsal techniques
' Study of dramatic

structufes. Study of theatre style
related to performance
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Values Analysis: Education-in-Theatre

CHARACTERIZATIONS FOR ASSESSING VALUES AND
PROJECTED RESULTS

The following tables facilitate placement of educative experiences in theatre expressed as a
philosophy, curriculum, program, activi$, method, etc., within different values and sets of values
derived from observable goals, objectives, and conditions. These characterizations can be usèd
separatel¡ or in conjunction with the continuums, to develop profiles for anal¡ical and planning
purposes. They are particularly useful when reviewing proposals for new theatre or arts
education initiatives.

The Four E's Characterization

Places any approach to education in theatre in categories defined by their
closeness to or distance from individual study.

Shallow-Deep Characterization

Places any approach to education in theatre in categories defined by engage-
ment and content.

Caution

Keep Going""ffi
ç

L0



Values Analysis: Educ¿tion-in-Theatre

THE FOUR E'S CHARACTERIZATION

places any appnoach to education in theatre in categories defined by their closeness

to or distance from individual study.

Philosophy, curriculum, program' activity, method, etc.

PROCEDURE

Current
ectiveProj

Speculative

Considen

1. Elements and attributes of philo-
soph¡ curriculum, program' activity,
method, etc.

Determine:

2. What analyses of the elements and
attributes indic¿te about the appli-
cability or relative weight of one or
more of the following:

o Entertainment
casual engagement with ønY

theatre already lctown

o Exposure
engagement structured to Producë
new øperience with theatre

o Enrichment
engagement or experience crafted
to suppott an educationøl actívily

o Education
engagement with the discipline øs

a body of lanwledge and skills to
be øpprehended and owned at
some level

Examine:

3. The result against immediate or long-
term goals or objectives.

Take Note

Zlt føAqaûn& ùt t¿rti4tc øtd @itxts- Yow
aørrplæwif b difrdat

TV sitcoms or dramas

School field trip to Shakespearean production
without prior study

Schoot visit by professional theatre comPany
performing Shakespeare after study of Elizabethan
iheatre (or after study of Shakespeare, or theatre
forms, etc.)

Learning to act in a Shakespearean play after
study of Shakespeare, Elizabethan theatre, theatre
forms, etc,

More ldeas

NAST SB-91

Supplement II
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Values Anelysis: Fducation-in-lheatre

SHAT,IÍTry.DEEP CHARACTERIZATION

Flaces any øpproæh to eùtcation in theate in cøegoñes dcfinedby engagement and
content.

Philosoph¡ curriculum, program, activity, method, etc.

tltt
t1

Current
Projective
Speculative

PROCEDURE

Considen

Determine:

Examine:

See: Notes and Soutxes

võ[uu[

1. Elements and attributes of philo-
sopþy, curriculr-, prograrn, activity,
method, etc.

2. What analyses of the elements and
attributes indicate about the applica-
bility or relative weight of õne or
more of the following:

o Shallow engagement with shallow
Content. Examplc: casaat vlavìng of
elemcnølþ tímple clæaue.

o Shallow engagement with deep
content. Example: casuat viaing of ete-
meiloily complu theate.

o Deep engagement with shallow
centent. Eumple: pøþmance/saS o!
elemenuþ simple theaùe,

r Deep engagement with deep con-
tent. Example: pa-formance/sudy of
elementaþ comple t uata

Take Note

Remember

More ldeas

3. The result against immediate or long-
term goals or objectives.

I.IAST SB-91
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Values Analysis: Education-in-Theatre

IMMEDIATE/C-T,IMT]LATIYE REST]LTS A¡TD VALI]ES

Every educative experience produces immediate results and values. Over time, these

accumulate to generate cumulative results and values. Often, and especially with the general

public, these cumulative results and values become predominant influcnces on decisions. There

can be important distinctions between:

rknowledge and skills in or about theatre
ovalues about theatre.

Comprehensive futures analysis requires the ability to make these distinctions and to consider

their impacts in various circumstances.

Some examples:

1. A certain type of emphasis on acting lschnique fails to produce understandi"g of artistic

independence. While the immediate result is good tecbnique and perhaps public

approbatioq the cumulative result is the idea that theatre process and decision-making do

not belong to the student. Theatre is not something the student can own independently.

2. Teaching approaches overweigbted toward passive e:rperiences, expos¡re, and art-as-means

connections, for all their immediate benefits, can teach the cumulative lesson that theatre

has no parity with other basic subjects.

3. A certain tlpe of emphasis on study as preparation for public performances can produce

the cumulative result that theatre is capable of little e¡ ¡sthing beyond entertainment.

4. A certain type of concentration on theatre of the moment (whether seen or studied) can

produce lack of openness to a variety of theatre either within or across cultu¡es.

5. Overemphasis on connecting theatre with economic position and lifestyle can result in

theatre's þeing considered as a matter of private image rather than a matter of common

culture or of cultural development.

NAST SB.9i
Supplement II13



Values Analysis: Education-in-Theatre

IMMEDIATE/CUMTJLATTVE ANALYS IS

Considers any approach to education in theatre according to the relationship between
shott-term and longierm knowledge, skills, and values development.

Experience or set of experiences (e.g, octing lessons, school theofre, tetevisío4 fa*ltyprofuctions)

[ ] Current
[ ] Projective
[ ] Speculative

PROCEDURE

Considen

Determine:

Examine:

1. Aspirations, both long- and short-
term, for education in theatre evident
in the experience or set of experi-
ences.

2. Specific content and means associated
with these aspirations evident in the
experience or set of experiences.

@lonatory Notes:

In answering all six points, review:

. Continuums

Active/Passive
Doing/Doing-About
Art-as-Center/Art-as-Means
Art-as-Process/Art-as-Prod uct

' Characterizations

Entertainment-Exposure-Enrichment-
Education

Shallow-Deep

' Issues Such As

Creativity
Personal development
Experiencing professional artistry
Competition
Technology
1^^L-:-..^r cLrlr¡rquç
Humanities connections
Science connections
Cultural diversity
Political action
Theat¡e's relationship to other arts
Testing and .evaluation

' Change Factors

' Change Meehanisms

3. Knowledge, skills, and values pro-
duceti by short- anci iong-term exþer-
ience with the aspirations.

4. T"owledge, skills, and values pro-
duced by short- and long-term exþer-
ience with content and means used to
fulfill the aspirations.

5. The extent to which knowledge, skills,
and values produced by aspirations,
content, and means reinforce one
another.

6. Tle cumulative profile of knowledge,
skills, and values developed over
gilen time periods, their impact on
the context in which theatre works,
and their agreement with personal or
organizational goals and objectives
for theatre.

More ideas

NAST S&91
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Values Analysis: Educ¿tion-in-The¿tre

SUMMARY OF BASIC ANALYTICAL APPROACHES

To make basic use of this summary:

(u) Take a single philosophy, curriculum, program, activity, method, etc., and review it
against each continuum, each set of characterizations, and your analysis of immediate
and cumulative results.

(b) Take the set of philosophies, curricula, courses, etc., operating in a speciñc set of
ci¡cumstances (e.g., aK-LZ curriculum, the inlluences of theatre on a particular group
of students, etc.), and look at each component using all these anal¡ical approaches as

a means of developing a comprehensive profile of values development.

r Continuums

Active

Doing Theatre

A¡t-as-Center

Art-as-Product

<.-)

€
€
<+

Passive

Doing Something About Theatre

Art-as-Means

Art-as-Process

o Characterizations

Set One: Four E's

. Entertainment

. Exposure

. Enrichment

. Education

Set Two: Shallow-Deep

. Shallow engagement with shallow content

. Shallow engagement with deep content

. Deep engagement with shallow content

' Deep engagement with deep content

o Immediate/Cumulative Results and Values

. Knowledge and skills in or about theatre

. Values about theatre

NAST SB-91
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Values Analysis: Education-in-Theatre

COMPOSITE ^ANALYSES ^AND ASSESSMENTS

The summary analyses and assessments that follow provide a quick means of organizing

questions to ask when addressing specific philosophies, curriculums, programs, activities,

methods, etc. They are particularly useful when dealing with prospective conditions. The

analyses and assessments may be applied almost as quickly as it takes to read the list of
questions. Or, more research and thought may be given. Scope, depth, intensity, and time are

up to the user.

Values Profile Analysis I
To help you determine the relative weight of various values in one or more specific

approaches to education in theatre.

Values Proflle Analysis II
To help you create approaches to education in theatre where specific values choices are

considered for consistency with resourcos and large short-term or long-term goals and

objectives.

V'aiues Assessment of Erlucational Proposals I
To help you determine the impact of proposed approaches to education in theatre on the

short-term and long-term development of students' knowledge, skills, and values.

Values Assessment of Educational Proposals II
To help you determine the impact of a proposed approach to education in theatre on

teacher preparation programs.

Values Impact and Response Assessment

To help you determine the nature, influence, and iuture specific values or sets of values

inherent in a particular approach to education in theatre.

Prospects for Achieving Values Change

To help you determine the philosophical and operational potenti¿l for moving values

positions from one place to another.

NAST 58.91
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Remember

The analyses and assessments presented may be used with current or projected conditions.

They may also be used to speculate about possible conditions. They are worded to address

values concerning education in theatre, although they can be altered and used with other sets

of values such as artistic development. The analyses and assessments themselves and the

questians comprísing them are samples only. Theatre units should create their own analyses,

assessments, and questions to cover education in theatre or other objectives.

Take Note

NAST SB.9I
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Values Analysis: Education-in-Theatre

VALI]ES PROFILE ANALYSIS I

To help you daenniry the re-latíve weight of various values in one or rnorc specific
approaches to education in theatre,

Philosoph¡ curriculum, program, activit¡ method¡ etc.

t1tlII
Current
Projective
Speculative

PROCEDURE

Fueach qpoach 
-

Consider:

Determine:

3. The piace oi each eiement in vaiues

continuums or in a set of values

cha¡acterizations.

4. The place of the approach as a whole
in values continuums and sets of
characterizations.

Examine:

5. Consistency of results from ele-
ments/whole analysis using the per-
spective of present goals and/or
circumstances.

6. Consistency of results from elements/
whole analysis usihg the perspective

of future goals and/or projections.

þlanotory Notesz

See'. Áctive/Passive Continuum
Do ing/Doing-About C o nti n uu m
An- as -C e nt er /Art - as - M e a ns C o n ti n uum
An - as -h o c e s s /Art - as - Pro d uc t C o n t i n u u m
Four E s Characterization
S hnl low -Deep C harac terizatio n

Sce: Immediate/Cumulative Resulu and Values

1. The elements,of the approach. For øømple: content, specific experiences, time
allocations, funding pattems, expertise needed, etc.

2. Relationships among the elements. For øømple: how much of what content, how much
of what e4periences, connections among time, fund-
ing, and expertise.

NAST SB-91
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Values Analysis: Education-in-Theatre

VALT]ES PROFILE ANALYSIS II

Approach

To help you creøte approøches to education in theatre where specifíc,values choices

are ciniidered for cõnsistency wíth resources and løge shott-term or longlerm goøls

and objectives.

Current
Projective
Speculative

I
I
I

PROCEDURE

Ealoutory Notes.

A strategic approach includes goals, action plans,
product, and evaluation.

1. The content, operational parameters,
attributes, and implications of your
long-range strategic approach for
developing understanding of theatre.

2. The student population to be served
and the time, modes, levels, and set-
tings that affect the delivery of
instruction.

Consider:

Determine:

3. Where elements of the approach and
the approach as a whole should be in
various values continuums and in sets
of values characterizations.

4. Resources necessary to achieve results
consistent with the profile developed
in 3. above.

Examine:

5. Consistency of findings in 4. above
with present content, attributes, and
resources available (".g., teachers,
student aptitudes, time, physical plant)
and with your long-range strategic
approach for developing understanding
of theatre.

6. The extent to which findings about
consistency indicate adjustments either
to activities in the present or to long-
range strategic goals and Plans.

The basic question here is what do you
population in question to know, to be able
to value in and about theatre.

See: Active/Passive Continuum
DoindDoing-About Continuum
An-as-Center/Art-as-Means Continuum
Art - as - Pro c e s s /An - aç - h o d u c t C o n ti nu u m
Four E's Characterization
S ha llow -Deep C harac terization

See: Change Factors
Change Mechanisms
Constituency Analysk

See'. Trends

u/ant the
to do, and

NAST SB-91
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Values Analysis: Education-in-Theatre

VALTIES ASSESSMENT OF EDUCATIONAL PROPOSALS I

To help you determíne the ímpact of proposed øpproaches to educatíon in theøtre on
the shott-tetm and long-term developmint of stuilents'knowledge, skllls, and vølues,

Philosoph¡ curriculum, program, activity, method, etc.
Current
Projective
Speculative

I
1

I

PROCEDURE

1. The underþing philosophy, basic con-
tent, and methodology of the proposed
program.

2. The student population to be served
and the nature of the educational set-
ting (time, space, etc.) that affects the
delivery of instruction.

Considen

Detcrmine:

3. The values inherent in the
of the proposed program
techniques and activities.

Wanstory Notes:

*,e: Àctive/Passive Contìnuum
D o i n g/D o ing-Ab o u t Ço ntin u u m
A tt- as- C e nt er/An - es - Me a ns C o n tin u u m
An- ds -hoc ess /An - as- ho duct C o nt i n u u m
Four E;s -G luracterizatíon
S tullow-Deep Charactqizatio n

*,e: Immediate/Cumulative Results and Values

objectives
and in its

4. The needs of the students to be served. This is the pivotal point of the anal¡'sis for it provides
thc basis for assessing the proposal. The asscssment
hinges on your concept of what the students ¡n
question need to know, to be able to do, and to
r¡alue.

Examine:

5. The consistencv ofthe inherent values
of the proposed program with the
needs of the students.

6. The long-term effect, as well
immediate educational results,
proposed program.

as the
of the

l.lAST SB-91
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Values Analysis: Education-in-Theatre

VALUES ÀSSESSMENT OF EþUCATIONAL PROPOSAI,S II

To help you determine the impact of a proposed approøch to educøtíon ín theat¡v on !
teacher preparøtion programs.

Phllosoph¡ curriculum, program, activity' method' etc.
Current
Projective
Speculative

PROCEDUR"E

Considen

1. Elements of the current teacher educa-
tion program and the program as a
whole as expressed through (a) goals,
(b) objectives, (c) various values
continuums, and (d) sets of values
characterizations.

2. Elements of the new approach as

expressedthrough (a) goals, (b) objec-
tives, (c) various values continuums,
and (d) sets ofvalues characterizations.

Determine:

3. The consistency between the two ap-
proaches and the extent to which
aceommodation seems possible.

4. The staying power of the new ap-
proacb over both the short-term and
the long-term.

Examine:

5. The 6sanings, possibilities, and neces-
sity of various types and levels of
accommodation.

6. Strategies and tactics for dealing with
the new approach and the impact of
this approach on values and content.

Eqlanatory Notes

For both L and2t

Work in tcrms of what students arc crpeated to
know, to be able to do, tq value,

See: Ris/< lesl
Opponunity hospect Test

See: Tuming Point Analysk

*e hiorities Test
Snategìc Orienøtion Test

See: Stralegles
Strategies

Analysk
hofiles

Anaþthal Path Mathod to Male Futu¡es
Decisions

NAST SB,9I
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Values Analysis: Educ¿tion-in-Theatre

VALI]ES IMPACT AND RESPONSE ASSESSMENT

To help you detennine the nature, influence, andfuture specífic vølues or sets of vølues
inherent in ø pørticular approach to education in theatre.

Philosophy, curriculum, program, activit¡ method, etc.
Current
Projective
Speculative

PROCEDURE

Considen

1. The preeminent values or sets of
values in the approach.

2. The operational implications of these
values and sets of values.

Determine:

3. What would happen in the short-term
and/or in thc long-term if the a.p-
proach, its values, and the operational
implications of these values were f/¡e
prevailing influence on decisions about
education in theatre?

@lonatory Notcs:

Use continuums, characterizations, and similar values
delineato¡s.

For example: the nature of content, time, leadership,
e:çertise, facilities and equipment, etc.

For example, to:

' the content of theatre instruction
' availability of sequential theatre study. choice of settings for theatre study. promotion of theatre study. cconomic cond¡tions in the theatre teaching

community

See: R¡s& l¿sr
Tre nds /hograms /Actio n Plans Analysis

Note: There are often distinctions between the
power to generate publicity and the power to make
change.

See: Trends/Issues Impact Analysis
Proþctive Trends/ßsues Impact Analysis
Trend Impact Test

Note: It is important to discover these whether or
not you agree with the approach.

Sa.e: Clønge Factors
Change Mechanisms
Constiwenq Analysis
Tuming Point Analysis

4. Who are the position's proponents and
what is their relative power (e.g., their
ability to persuade other people to
follow them)?

Examine:

5. The possible counter-arguments and/
or counter-strategies.

6. Changes or conditions - political,
technical, technological, intellectual,
etc. - that could either enhance or
diminish the influence of this position.

NAST SB-91
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Values Analysis: Education-in-Theatre

PROSPECTS FOR ACHIEYING YALUES CHANGE

To help you determine the philosophicøl and operøtional potential for moving values

positions from one place to ønother.

Philosoph¡ curriculum, program' activity, method, etc.

[ ] Current
[ ] Projective
[ ] Speculative

PROCEDURE

Considen

1. The values profile of the approach or
position you wish to change.

2. The values profile of the approach or
position you wish to establish.

Determine:

3. The extent, nature, and seriousness of
commonalities and differences in the
values underlying both positions.

4. The attributes of both positions with
respect to acceptance among various
constituencies, and status as tradition,
trend, or fad.

Examine:

5. The tangible and intangible resources
needed to affect sufficient change to
accomplish your objectives now and in
the future.

6. Possible strategies and tactics given the
nature of the program and the state of
your resources.

Erylanotory Notes:

See: hofiles
Continuums for Assessing Values Orientations
Characterizations for Assessing Values and

hojected Resulu
Immediate/Cumulative Results and Values

See:. Trends
Trends/ßsues Imp ac t A naly s is
Constituency Analysis
Tuming Point Analysk

See: Abiliry þ Influence Test
Resolve Test

See'. Strategic Orientation Test

NAST SB-91
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PART II

STRAÏEGIC PLAI.INING: FACLILTY ISSLIES

Pa¡t II of. Supplemenú // presents and discusses two basic approaches to strategic analysis and

planning of faculty issues:

Continuums

Means of analping basic values that influence the contributions of faculty

both individually and collectively.

SÛategic Anaþes and Assessments

Means for considering specific strategic planning issues.

Remember

NAST 58.91
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Strategic Planning: Faculty Issues

FACTJLTY VALUES CONTINWMS

By nature and by education and training faculty members and other academic personnel exhibit
a wide variety of values about theatre and about various elements of theatre activity. The
following section presents a number sf ço¡fin¡rms useful when developing assessments of
where individual faculty members, and all or part of the faculty as a group, stand. Having
accurate profiles are useful in strategic planning about:

o The composite values picture

o The balance of values being experienced by students

o Values in relation to goals and objectives

. Characteristics for consideration in hiring new
faculty, assignment of faculty responsibilities, and

faculty development

lt^-- rJ--_rvrut'tr ¡ugaJ

Take Note

NAST SB-91.
Supplement II
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Caution

Remember

Basic Format for Using the Faculty Values Continnuums

Considen

1. The goals and objectives of your study.

2. The faculty (or administrators) as individuals or as a goup.

I)etermine:

3. The continuuqrs that help you reach your analytical goals and objectives.

4. Where on one or more continuums each individual or group is most accurately placed.

Examine:

5. 5ingle results or profiles.

6. The relationship of results and profiles to the goals and objectives of your study.

NAST SB91
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Strategic Planning: Faculty Issues

SAJ\,IPLE FACULTY VALUES CONTINUUMS

NAST SB-91
Supplement II

ê

H
Interrelationship in
specific educational

settings

êÐ

€
Interrelationship in
specific educational

settings

ê

ê
Interrelationship in
specific educational

settings

<-+

€
Interrelationship in
specific educational

settings

{Ð

<..-'
Interelationship in
speciíic eriucationai

settings

ê
Interrelationship in
specific educational

settings

Technlque

...believes fundamentals are most
essential goals. Expression úll
follow naturally if technique
affords freedom to er(press.

Expresslon

...believes expressivity is essential
to artistry. Technique will dèvel-
op if expressivity demands it.

Anaþtical

.,.believes that learning theatre
and art¡stic expression are
dependent upon thorough under-
standing that comes from analy-
sis. "Mind ovef heafi."

Intuitive

,..believes that art istic expression
is stilted by "theorizing." "Heart
over mind."

Historical

...believes that emphasis should
be placed on masterpieces of the
past and on their historical re-
creations, "Time is the most
qualified judge of artistic merit."

Currcnt

...believes that artistic expression
is most relevant in its own time.
"Theatre learning today is for
theatre p¡actice of the future,
not the past,"

Product

...believes that theatre study
should center on the best of the
literature. Strive for pcrfection
in any artistic endeavor.

Process

...believes that theatre is a
process that involves the mind
as it progresses. Engagement is
more important than perfection.

Info¡mation

..,believes that the fundamental
purpose of formal education is
to devclop a storehousc of facts
and information as a foundation
for dealing urith new information.

ldeas

,..believes that the fundamental
purpose of formal education is
to devclop understanding of
overarching concepts and prin-
ciples as the basis for dealing
with issues and events.

Unicultur¡l

.,.believes that the theatrc of
his/her own culture should be
the focus of all study. '.other
systems may be valid for some-
one but have little to do with
advanccment of my own cMliza-
tion."

Multicultural

...believes it wrong for anyone
to develop or hold a single cul-
tural perspective. "ldeally,
every educated person should be
well-versed in all the world's
cultures.tt
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Comprehensiveness

,..believes that the educated
theahe professional has a broad

the field, its
etc., and that

of

will follow.

Intensiveness

.,.believes that theatre enlighten-
ment begins w¡th intense interest
in and understanding of one

andelement

rÉ...Ð

r¡-+
lnterretationship in
specific educational

settings

.d

a-t
Interrelationship in
specific educational

sett¡ngs

Ë

ê
Interrelationship in
specific educational

settings

<--t

e
lnterrelationship in
specific educational

settings

e

{.-t
Interrelationship in
specific educational

settings

tf-)

<---t
Interrelationship in
specific educational

sett¡ngs

€

€
Interrelationship in
specific educational

settings
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Expcrlmentation

,..believes that there always
'rmust be a better lvây'' and that
much is gained by trying new
wa'l8.

Tladilion

...believes there is value in
learning from the past. "Why
abandon tried and true methods
to flirt with the unknown?"

Nctv Means

...believes it exciting to be "on
thc cutting êdge." "Little is lost
by abandoning old wa¡n that
seemed not to work too well

Established Means

..,believes that most new methods
are probably passing fads. "When
they're of proven value, I'll try
them."

Liberal Educalion

...believes that the primary
function of higher cducation is
to prepare critical thinkers who
have the breadth of perspective
to be probtem+olvers able to
manage and shape the future.

Vocational Tralning

...belicves that the primary
function of higtrer education is
to prepar€ professional practi-
tioners (performers, directors,
scholars, teachers, etc.) who
"have the too¡s to succeed" in
specific present or projected
circumstances,

Multiple Aspirations

...believes that the future ¡s too
unpredictable for training to be
nafiow. "My students are pre-
pared for a variety of roles in
the theatre field in order to take

of various oppor-

Single Focus

...believes that the best theatre
preparation for all is obtained by
s$iv¡ng for the highest possible
prestige. "All of my students are
preparing for the stage and that
q'ill serve them nell even if their

isn't attained."

Immediate Efficacy

...believes that every decision
must be weighed first against the
prospect of immediate advan-
tage ' "if something looks good,
strike while the iron is hot; thc
future will take care of ¡tself."
The goal is to follow and take
advantage of fads and trends.

Sustained Ability

,..believes that every decision
must be weighed first against
long-term goals, objectives, and
operating principles -- "things
that look good at any given
moment can have adverse, often
unforeseen consequences." The
goal is to transcend fads and
trends.

Priorit¡ Teaching

..,believes that the central
penonal mission is teaching.

Priority: Pla¡'r,vriting Perfor-
mance, Scholarship, Research.-

,.,believes that the central per-
sonal mission is professional
activity associated with the dis-

or
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k Morc ldeas

Remember
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Strategic Planning: Faculty Issues

STRATEGIC ANALYSIS AND ASSESSMENTS

The strategic analysis and assessments that follow provide a quick means of organizing

questions to ask when addressing specific faculty issues. The analyses and assessments may be

applied almost as quickly as it takes to read the list of questions. Or, more research and

thought may be given. Scope, depth, intensity, and time are up to the user.

Planning A Faculty Prolïle By Values Orientation I
To help you in achieving a balance of values orientation among the faculty when making

new faculty appointments - analytical focus is faculty resources.

Planning A Faculty Profile By Values Orientation II
To help you in achieving a balance of values orientation among the faculty when making

new faculty appointments - analytical focus is cuniculum.

Planning for Professional Development

To help you plan for faculty professional development activities tailored to fit both the

needs of the individual and the needs and resources of the institution.

Planning Faculty Reward Systems

To help you plan a system for rewarding or recogrrizing excellenqe of achievement by

faculty members.

Planning for Dealing with Salary Inequities

To help you devise a system for addressing inequities of salary among faculty.

Planning for Long-Term Utilization of Faculty Resources

To help you assist faculty members in realizing new or changing professional aspirations

and in capitalizing on such aspirations to benefit the theatre unit.

NAST SB91
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Strategic Planning: Faculty Issues

PTI\NNING A FACTJLTY PROFILE BYVALUES ORIENTATION I
To lelp you ln ochieving a balance of values orientation omong the føculg when
making new faculty appointmenß - ønalyticøl focus is fucultv resources.

Faculty Position
Current 

o

Projective
Speculative

t1
t1tl

PROCEDURD

Considen

L. The values orientation profile of the
total theatre faculty.

2. The values orientation profile of the
specific curricular or programmatic
area where new or replacement faculty
appointments are to be made.

D'etemine:

3. The balance of values orientations
desirable for the faculty as a whole.

4. The balance ofvalues orientations de-
sirable in the specific area where new
faculty appointments are to be made.

Caution

Examine:

5. The consistency between 3 and 4, and
the options for compromise if serious
inconsistency is present.

6. The opportunities and risks provided
by the options and possibility of
appointments that will provide the
desirable balance.

Eryloúoty Notcs:

*e: Profiles
Faculty Vafues Continuums

Take Note

See: Averuiat AnatysLs - Options Review

See: Rir¡t T¿st

NAST SB91
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Strategic Planning: Faculty hsues

PLANNING A FACT'LTY PROFIT,E BYVALT'ES ORIENTATION TT

To help you in achieving ø balance of vølues orientøtion ønong the facully when møking

nev faculty appointmenß - anaþtícøl focus ís cuniculunt.

FaculQ Position Current
Projective
Speculative

PROCEDURE

II
t1II

Considen

1. The values orientation profile of the
theatre faculty (or faculty of the spe-
cific area in which a new or replace-
ment appointment is to be made).

2. The nature of the curricular goals of
the theatre 'r"it, and the tangible and
intangible resources associated with
maintaining achievement of these
curricular goals.

Iletemlne:

3. The extent to which change or stability
in the curricular goals of the theatre
unit is desirable.

4. tühat values orientation is most appro-
priate to achieve the desired faculty
profile.

Examine:

5. Consistencies among:

a. currsnt faculty values orientation
profile, and

b. current curricular goals
c. future curricular goals
d. futu¡e faculty values orientation

profile

6. The results of 4. and 5. as related to
the specific appointment(s) in question.

More ldeas

nrymao¡y Notes:

*e: ProfiIcs
Faculty Values Continuums

*.et OvewiauAnatysis

NAST SB91
Supplement II
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Strategic Planning: Faculty fssues

PLANNING FOR PROFESSIONAL DEVELOPMENT

To help yo-u ptar,t 191î _æutA 
proÍessionat development activities tailored to fit both the

needs of the individual and the needs and resources of the institution.

Professional development needs - activity, goal, etc. tlIItl
Current
Projective
Speculative

PROCEDURE

Considen

1. The productivit¡ values, aspirations,
and needs of individual faculty mem-
bers.

2. The resources and opportunities
available to stimulate professional
development activities or projects.

Eqlandory Notcs:

See: Elements of the Field
hofiles
Suategies hofiles
F ac ulty Values C o ntinuu ms

3. Areas ûf "maich" beiween resourees
(item 2) and faculty needs (item 1).

4. Faculty willingness and eagerness to
engage in possible activities (item 3).

Determine:

Examine:

See: Elements of the Field
Change Factors
Change Mechankms

See; Resolve Test

See: Ability to Influence Test

See: B¿sic Goak of Thcaue Units
Ovelin, Anatysis

5. Possible results of suggested profes-
sional development activities in individ-
ual, group, and theatre unit terms.

6. The poiential impact oi these resuits
on aspirations, goals, objectives, and
action plans in various areas of the
theatre tnit's work.
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Strategic Planning: Faculty Issues

PLANNING FÄ,CT]LTY REWARD SYSTEMS

To help you pløn a rystem for rewarding or recognizing excellence of achievement by
faculty memben.

Reward imperative program, activity, goal, etc.

PROCEDURE

Proj
I
t
I

Current
ective

Speculative

Considen

1. Achievements (real or in the abstract)
of faculty members that should be
rewa¡ded or recognized.

2. The resources or opportunities avail-
able to reward or recognize.

Determine:

3. Techniques by which faculty achieve-
ment may be fairly evaluated.

4. System for rewards that ensures equal
treatment to all of equal merit or
achievement.

Examine:

5. The effect of items 3 and 4 on the
attitude/productivity of individual fac-
ulty members, and on the faculty as a
whole.

6. The long-term effect of the reward
(recognition) system on the theatre
unit (e.g., retention of most productive
personnel; the orientations and bal-
ances of knowledge, skills, values, and
attitudes necessary to achieve the goals
and objectives of the theatre unit; and
perceptions of the theatre unit held by
various constituencies).

FqlØûary Notes:

See: Institutional and theatre unit determination
of achievement

Opporwnity hospect Test

Normall¡ a specific set of techniques must be
formulated for each theatre unit.

See: .5¿¡ På¿se Planning hocess

See: R¿s& I¿s¿

See: Goak/Objectives and Acrton Plans
Corelation Test
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Strategic Planningl Faculty Issues

PIANNING FOR DEALING WITH SALARY INEQUTTIES

To heþ you devíse a system for addressing ineqtíties of satary anongfocurry.

Salary Issue

[ | Current
[ | Projective
[ ] Speculative

PROCEDURE

Considen

1. Individual faculty salaries in compari-
son with others of similar experiènce
and achievement.

2. The resources available to address anv
inequities that may be observed. '

Determine:

3. A system for anaþng salary com-
parisons that is fair to all.

4. The extent to which inequities exist
pf * order of priority foi addressing
individual inequities.

Ex¡mine:

5. The extent to which resources used to
address salary inequities make a dif-
ference that is significant enough to be
appreciated.

6. The effoct on o.¿erall faculty morale
from using the system to måke anal-
yses and to distribute resource to ad-
dress salary inequities.

Fql¿natoty Notcs:

*,e: Trend/Issues Impact Anabsis, especiallv in
consideration of the prospécts for iesouróes.

Normall¡ a specific s),Etem must be formulated for
each theatre un¡t.

&e: Goals/Objectives and Actìon plans
Lutfë,ußun tes¿

*e: Prioritíes Test

a--, D:-r- 7^r
wv! ¡w[ ¡ gJt
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Strategic Planning: Faculty Issues

PLANNTNG FOR LONG.TERM UTILIZATION OF FACULTY RESOURCES

To help you øssist faculty members in realizing new or changing
aspirøtions and in copitalizing on such aspirations to benefú the theate

professíonøl
unit,

Faculty member, program, curriculum, etc, (ux non than orc íf nææy.)

PROCEDURE

t1tln
Current
Projective
Speculative

Considen

1. New or changing professional inter-
ests/aspirations of individual faculty
members.

2. Perceived future needs (teaching,
research specializations, production,
administrative, etc.) of the theatre unit
due to retirements, anticipated resþa-
tions, or program shifts.

Determine:

3. Resources, opportunities for profes-
sional development that will afford a
change of assignment for given indi-
viduals.

4. Opportunities for reassþment of
faculty according to changing profes-
sional interests/aspirations.

Examine:

5. The effect of reassignment on the
individual faculty member's profes-
sional growth/productivity.

6. The prospective profile of overall
faculty capabilities (teaching, research,
service) if changes in assignment are
made, and the impact of the new
profile on the goals and objectives of
the theatre unit.

EryIanøtory Notes:

See: Elemenß of the Field

See: B¿sic Goals of Theatre Unitt
híority Test
Strategic Orientation Test
Overiew Analysis - Stawsfiime Assessment

See: Clønge Factors
Change Mechanisms

See: Ove¡viøtt Anaþsis - Options Reviøtt

See: Goak/Objectives and Action Plans
Corelation Test

Oveliew Analysis *
Mission Assessment
Goal Assessment
Objective .Assessment
Action Plan Assessment

NAST SB-91
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USING COMBINATIONS OF MATERIAI.S AND IDEAS IN
TIIE SOURCEBOOK, SUPPLEMENT ¡, AND SUPPLEMENT II

The ideas and techniques presented inthe Sourcebook, Supplement I, and Supplement II
may be combined in an infinite variety of ways. This section includes a summary of the

Sourcebook and Supplements I and II followed by five examples showing combinations
of techniques.

Remember

More ldeas

Take Note

NAST 58.91
Supplement II
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ST'MMARY OF MATERIALS AND IDEAS PRESENTED IN THE SOT.'RCEBOOK AND STJPPLEMENTS I AND IT

The following oven iew is provided to assist creativc ¡¡se of Sowceboo$ Supplemen I, and Supplement "ff matedals.

c Values

. Scope, Deptl¡ Intensity of Anaþsis and Planning

o 'lVløt Changes¡What Does Not" Dístinctions

t 'Change Before/After tln Fac{'Distinctions

a Common and Specific Fuw¡es Distinctions

o Time Frame

a Cu¡¡en1 Prospective, or Speculative Conditions

a Basic Goals of Tlteate Units

Curt'icula
Campetencies
Opportunitiès
Community Service
Resource Management

o Elements of the Fíeld

Performance
Education/Pedagory
Research
Scholarship
Criticism
Policy Stud¡es
Multidisciplinary/Interdisciplinary
Popular Culture
TheaFe Industty
Support Systems

e Change Factors

Ideas/Values
Information
Knowledge
Economic Conditions
Technology
Demographics
Political Climate
Reiigious Climatc
Cultural Oimate
Govemance Patterns in Blucation and Culture
Presence, Will, and C-ommitment of Visionaries

Don't forget "wild cards."

NAST 58.91
Supplement II

cChange Meclnnisms

Funding Pattéms
Reward Sptems
Lægislation/Rcgulation
Govemance/Administrative Systems
Standards-S€tting Mechanisms
Policy Anaþic/Devclopment Mechanisms
Consultant/Advisory Systems
Industry Dccisions
Tcchnological Applications
Advenising
Publications/Studies/Research Reports
C.ontent of Formal Education
Pathbreaking Conceptual Work in the Field

o Constíwency A¡alysís

. hofles

. Stategies

Presen¡ationist
Conser'r'ationist
Reaction
Pragnatic
Erçerimental
Policy Advancement
Speculative

a Tl¿nds

a Tlend/Issues.4nalysis

a Tfendsfssues Impact.Anatysis

. Túmíng Point Analysis

a Values Test I
Assesses the iñpact of current or p¡ospect¡vc ideas,
information, proposals, events, trcnds, issues, or
problems on the values, priorities, and interest6 of the
theatr€ un¡t.

. Values Test II
Measures artistic, oducational and other values as these
apply to cuÍent or pfospcctive curricula, programs, and
activities.

. hiorities Test

Examines the impact on curtent priorities of a proposed
change in policies, programs, or activities.

N



a Goats,/Obiectives and Action Plans Conelation Test

Estimatcs the cxtcnt to which a given operating policy
or actiorl plan actually suPPorts the achievement of the
theatrc unit's goala and objectives.

) Resolve Test

Measu¡ts thc will and determination of involved
pcrsonnel with regard to a progråm or activity under
conside:¡ation,

. Risk Tes

Dcfines and assesscs potential loss or disadvantage to
thc theatrc unit as a conscquence of change.

. Tlend ImpactTest

Estimates the impact of national, regional, statewide, or
local tronds on the programs of the theatre unit.

o Strategic Oríentation Test

Dctcrmines whcther the theatre unit has the appropri-
ate stmtegic orientation to accomplish a given change
in prognm, Ptoccdure, or Poliry.

. Abilìty to Influence Test

Asscsscs the cxtent to which the theatre unit can

influence issues, factors, or individuals that may affect
its future.

) opporunity hosPect Test

Determines the cxtent to which the theatre un¡t ¡s

preparcd to take ad ntage of a given oPportunity that
may rcquirc change.

a six Phate Plannkg hocess

. Assessment of External Environment/Internal
Organization

r Stratcgic Dirtction (Mission, Goals, Objectives, etc.)
¡ Base and ContingencY Plans
r lmptementatton of Policy/Stratery Prcgrâm
¡ Results - Performance Evaluation
¡ Intcmal Organization Assessment

a Th,etve Point Outline for Action Plannìng

C-onsidec

1. curent mission, goals, objectives, and operational

Policies;
2. environment and resources of the institution,

including program strengths and weaknesses;

3, trends and critical issues to be faced by the unit
and/or institution;

4. projected oPportunities and obstacles'

o hogrøm MixTest

Measures the influence of a particular current or
procpcctivc curricular program or related activity on the
iotaicurricular offeringr of the theatre unit.

Dete¡mine:

5, priorities for action;
6. asscssment of pnrjected action(s);
7. planning procedurc: questions' time framc,

P¡ocess;
8. action plans.

B@:
9, consistency among mission, goals, objectives'

action Plans;
10. potentiãl conllicæ with existing or projected

program6 or conditions;
11. rcsourcercquirements,availability,and continuit¡
12. prospects for short-term/long-term success.

a Ovewi¿w Analysis

Mission Assessment:

Compares appmpriateness/consistency of mission
and environmental and f€source factofs.

Goal Assessment:

Compares a goal with environmental and resou¡cc
factoß, and with mission to reach a summary
conclusion about the significance of an envircn'
mental or reaource factor in achieving the goå1.

The analysis provides the basis for an ovcrall
conclusion.

Objective Assessment:

Compares an objective with environmental and
resource factots, and with goåls and m¡ssion to
reach a summary conclusion åbout the sigrificancc
of an envirtnmental or resoutrce factor in achicving
the objective. The analysis provides thc basis for
an over¿ll conclusion.

Action Plan Assessment:

Compares an action plan with environmental and
resource factors, and with objectives, goals, and
mission to reach a summaty conclusion about the

. sigrrificance of an environmental or rtsourcc factor
in carrying out the action plan. The anaþis
provides the basis for an overall conclusion.

StatusÆme Assessment:

Provides quick overview of evidence about environ-
mental and resoufce factors that have an impact on
a specific program, activity, or entity. Improvement'
staius quo, and deterioration are in terms of the
impact of that factor on the program activity or
cntity.

Options Review:

Compares the attributes of a specific option
decision against environmental and tesource factort
present ina given entity' Followingthe analycis, it
is possible to see what changes would be necessåry
for the option to succeed or fail, then run each of
these pûssibilities through the same analpis.

. AnaÍytical Path Method

r Determine Current Status
r Determine Trends
r Research OPtions
¡ Make Futures Decisions

' ValuesAnalysis: Education'in-Theatre

o Strategic Planning: Faculty Issues
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Example I
STABILITY AND IMPACT ASSESSMENT: YALUES, CHANGE FACTORS, CHANçE MECHANISMS

To review status.and prospects produced by the intenelationships of values, change factors, ønd
change mechanisms to the erctent that they høve an impact on ã program, øctivityi or entþ.

PROGRAM or ACTIVITY or ENTTTY

Change Factors
For uample:. Ideas/Values. Information. Knowledge
' Economic C.onditions. Technolory
' Demographics
' Political Climate. Religious Climate. Institutional Climate
' Cultural Climate
' Governance Patterns in Education

and Culture. Presence, Will, and Commitment
of Visionaries vocational training/liberal

education
' single focus/multiple aspirations
' immediate efficacy/sustained

ability
' Priorit),: teaching/priorit),:

performance, scholarship,
research, etc.

active/passive
doing/doing-about
art-as-center/art-as-means
art-as-process/art-as-product
technique/eqrression
anal¡ical/intuitive
historical/current
information/ideas
unicultural/multicultural
co¡¡pre[çnsiy,ç,neç/in teqsive¡Le_$s
experimentation/tradition
new means/established means

Values
For acample:
Continuums

Change Mechanisms

I-egislationr/ Re gulation
Govemance/Administrative Systems
Standards Setting Mechanisms
Policy Analysis/Development
Mechanisms. C-onsultant/Advisory Systems

' Industry Decisions
' Technological Applications
'Advcfising. Publications/Studies/Research

Reports
' C-ontent Presented by Electronic

Media. Content of Formal Educat¡on
' Pathbreaking Conceptual Work

in the Field. Etc.

Present Interrelationship

' How change factor:s, values, and change mechanisms
arc influencing one another.

' Observable trends.

Immediale Impact

'Ideas behind program, activity,
or entity,

" Tangible resources.

' Intangible resources.

Stabiliþ

' What changes in values, change
facto6, and change mechanisms
can do to the interrelationship.

' The prospects for change.

Environment Impact

If short- or long-term future involves:

' status quo,. extrapolated intensifïcation, or
' change

in the present intenelationship.

Prospcctive Interrelaúionship
. How_changc factors, values, and change mechanisms

may influence one another.

Futurc Impact

' Ideas behind program, activity, or entity.

' Tangìble resources.

' Intangible resources.
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Example 2

VALTIES INFLI.JENCES ON INTANGIBLE RESOURCES

To determine the impøct of values on the intangíble resources necessøty to a program, actívity, or
entw.

Program(s), activity(ies), or entity(ies)
[ ] Current
[ ] Projective
[ ] Speculative

PROCEDURE

Considen

1. Intangible resources necessary to sup-
port the issue, condition, project, or
operation.

2. Intangible resources presently support-
ing or available to the issue, condition,
project, or operation.

Determine:

3. Values and values profiles necessaryto
build and maintain necessary intangible
resources.

4. Values and values profiles inherent
in present condition of intangible
resources.

Examine:

5. The interrelationships of values and
intangible resources.

6. The meaning of this interrelationship
in terms of mission, goals, objectives,
action plans; in terms of risk; or in
terms of prospects for values change.

Erylanatory Notes:

C.onsider thc weight as well as thc presence of
intangible rcsources.

Sample -Intangiblc Resources:

Vision/Morale/Resolve
C-ollective Self-Awareness
læadership

' Quality. Continuity
C-ohesiveness
Prestige/Standing/ Recognition. Intra-institutional

*.e: Values Profiles

Consider trends to establish the stability of the
interrelationships you discover,

See: Ovetview Analysis - Statusffime Assessment

See: Ies¿¡
Ovewiew Analysis
Analytical Path Method

Continue to consider stability and give part¡cular
attent¡on to movements in change factors and change
mechanisms.

I¡cal
Regional
National

*e:' Ovepiøry Anatysis
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Example 3

CORR"ELATION OF FORCES ANALYSIS

To determine the mix and weight of various forces creatíng a pa.rticular issue or condition.

Issue or Correlation

PROCEDURE

Current
Projective
Speculative

Consider:

L. The elements of issue(s) or condition(s) you wish to review.

2. The major and minor forces present in the issue(s) or condition(s).

Determine:

3. As many profiles as feasible concerning the elements of the issue(s) or condition(s).

NAST 58.91
Supplement II

Change Factors
(for øcample)

' Ideas/Values
' Information. Knowledge
' Economic Conditions. Technology
' Demographics¡ Political Climate
' Religious Climate
. f-^.:...¿:^-^l 

^r:-^^.^. Cultural Ctimate. Governance Patterns in
Education and Culture

' Presence, Will, and
Commitment
of Visionaries

Strategies
(for æample)

' Preservation
' Conservation. Reaction
' Pragnatic
' Erperimental. Policy Advancement. Speculativc

Change Mechanisms
(for uample)

' Funding Patterns. Reward Systems

' lægislation/Regulation
' Covernance/Administrative

SJ6tems

' Standards Setting Mechanisms
' Policy Analysis/Development

Mechanisms
' ConsuitantT'Acivisory Systems

' Industry Decisions
' Technological Applications. Advertising
' Publications/Studies/Research

Reports. C-ontent Fresented by Electronic
Media

' Content of Formal Education
' Pathbreaking C-onceptual Work

in the Field. Etc.

Values
(for uample)

' Continuums
active/passive
doing/doing-about

' art-as-center/art-as-means
' art-as-process/art-as-product
' technique/expression
' anal¡ical/intuitive
' historical/current
' productþrocess
' information/ideas
' unicultural/multicultural
' comprehensiveness/

intensiveness

Constituencies
(for øcample)
. students

preparing for professional
theatre careers

' emphasizing theatre with
other vocational pursuits

' studying theatre as part of
general education

' Rlucation Professionals
r ^t^- ^-.^-- l-- çrçrilçrrrdry/ scçutrud¡y

' higher education
' continuing education. Theatre Profession. directoN. performers
' playvrights
' teachers

-'. scholars/researchers
' critics. administrators/managers
' business and other support

system professionals. boards of trustees
' Society as a Whole

' general poputation. intelligentsia/professionals. policy matters

Values, continued
(for aample)

' experimentation/tradition. new means/established
means. vocational tniningf
liberal education

' single focus/multiple
aspirations. immediate efficacy/sustained
ability. priority teaching/priorit¡r
performance, scholarship,
research, etc,

M



4. Interrelationships lmong these profiles - for example, how a¡e values and strategies influencing choices
of change mechanisms?

Examlne:

5. The resultant profile of interrelationships or correlation of forces.

6. The-mearylg of this correlation of forces in terms of mission, goals, objectives, action plans; in terms of
the immediate and long-term power of fads and trends; in terms of risli; etc.
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ßxømple 4

VALUES INFLT]ENCES ON BASIC OPERATIONS

NAST SB91
Supplement II

To develop a mechønísm for continuous ønalysis, monitoring and ødjustment of basic operations wíth

focus on new ideas, information, ønd ínfluences, with speciøl considerations about values.

Extemal
Envi¡o¡mcnt
Assessment

gency Plans
Implementation
of Program

Strategies
Direction

Internal
Assessment

Results -
Performance
Evaluation

Basic Operating Conditions
Format: Six Pløse Planníng Process

Ncw ldeaq Informationr Inlluencc¡ Analysis

Impact of Trends/Icsues on Environmental and Rcsearch Facto¡s

. Oventiant Anaþsìs -- Trends/Issues Impact Røtiøtt

Impact of Trends/Issues on Specific Programs of the Unit

. Risk Ten, Opportunity hospect Test
, Ability to Influence Test

Overalt Trend Analysis

. Analytical Path Mettød

Issues Created by General Trends

' Tfend/Issuæ Anaþsís

Overall Impact of Trends/Issues

' Tfends/ssues Impact AnaþsÍs

Specillc
Contingency Plans
to bc Considered Specillc Trends/Issues

Consideredto be

Revien' of l-ocal Conditions C.Ðnsideration of Possible. Ovetviant Ànalysis - ' Ovewiat Analysis *
Stausfiime Åssessmed Options Ræiant, Conelation of Forces Analysis ' Tuming Point Analysis

Impact of Possible Options. l/alues Test

' hiorities Test. Stdtegic Orientation Test

Contlngency Analysis

Search for Pocsible Options
. Anatytical Path P,ocess

Research Options

Implications for
Elements of the Field. Analytical Path Metlrod --

Trend Analysis. Education-in-Dance Contínuums, Faculty Yalues Continuums
' Values Impact and Response

Assessment. Stability and Impact Assess-
menl: Values, Clønge Factors,
Clønge Meclanisms

lmplications for Preparation
of Students

' Values hofile Analysis I, II
' Values.Ássessment of Edu-

cational hoposak I, II

Implications for
Faculty Vatues Profile
' Faculty hofiIe by Values

Orientalíon I, II
' Planning for Professíonal

Danlopment

Implications for Values
Relationshþ with Other
Elements of the Inôtitut¡on
or the lårger C-ontext

' hospects for Achieving
Values Change

' Values Influences on
Intangible Resources

Values Analysis

F\ndamental Principles Concerning lheatre
and Îhe¡tre Teaching Held by the Theatrc Unit

6



Examplc 5

VALUES INFLUENCES ON TEACHER PREPARATION PROGRAMS

To dcvetop a mechanísm for continuous analysís, monitoring ønd adjustment of basic _operøtions in theolre

educatiol and pedagogt with focus on vølues in relation to ideas, inlotmøtion, ønd influences,

E¡<ternal

Assessment

gency Plans
Implementation
of Program

Strategies
Direction

Intcmal
Assessment

Results -
Performance
Evaluation

Basic Operating
Format:

Conditions: Tcachcr PrcPantion
Six Pløse Planning hocess

Ide¡$ Informatioq Infuences Anolysis

Impact of Trends/Issues on Environmental and Rescarch Factors

, Averuiant Analysis -- Tfmds/Issues Impact Raiøtt

lmpact of Trends/Issues on Specific Programs of the Unit

. Risk Test. Opponunþ Prospect Test

' Ability ø Influence Test

Overall Trend Anal¡æis

. Analytical Path Metlød

Issues C¡cated by Genenl Trends

' Tfend/Iswes'4nalysís

Overall Impact of Trcnds/Issucs

' Trendsfissuæ Impact AnalYsis

Spccific Strategies
Directions Pursued

. prospecls for achieving
values change

Specific llends/Issues
to be Considercd

Í\¡ndamentsl PrinciPles
Concerning lhealre and
The¡tre Teaching Held

by the Theatre Unit

Values Analysis

Implications for K-12 Content-Methods lmptications for Faculty Values Ptofiles

' Values Continuums. Values Cha¡acterimtions
. Immediate/Cumulative Anatysis
. Values Assessmmt of Educational hoposak I
' Values Impact and Response Assessment

Implications for Future Teachers
Preparation C-ontenþMethods
. Yalues hofle Analyses I, II
. Values Assessñent of Educational

hoposals II

lmplications for Values Relationsh¡pß w¡th
Other Elements in the Theat¡e Unit

' hospecß fot Achieving Values Change
, hiorities Test. St/ategic Oriennüon Test

' Faculty Profile by Values
Orienmtion I, II

' Planning for Professional
Daelopment
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NOTES

NOTES AND SOURCES

A n lmber of NAST publications have utility in futures planning:

. NAST Handbook - published every two years.

o NAsr self-Study Format - published every five years in procedures for
In stiutional Me mb e nhip.

' Assessment document for graduate programs providing lists of basic questions for
reviewing wholes and parts of curricular offerings. A símilar øssessment document

for undergrøduate prograrns is projected for fuure publícation.

o Executive Summaries on futures issues published periodically.

SOURCES

o The Four E's Characterization that first appears on page L0 was first a¡ticulated by Thomas

llatfìeiti of the Nationai Art Education Association January 29, LggI at a meeting of
Washington-based staff officers of a¡ts education organizations.

o The Shøllow-Deep Chøracterízation that first appears on page 10 was first articulated by

Ha¡old Best of Wheaton College February 8, 1991 at a meeting of theatre executives from
Scandinavia and the United States.

NAST 58.91
Supplement II 48



SOURCES þotttruca)

The following list concentrates on works devoted to planning. It is not
exùaustive. For texts concerned with specific issues such as dJmographics,
!"^"þ9l9qy, etc., see NAST Executive Summøríes on these topics, p-uUtìsted
1990-1992.

Bryson, John M. Strategic Plønning for Public and Nonprofít Organizations: A Guide to
Strengthening and Sustaining Orgønizational Achievement. San Francisco: Jossey-Bass
Publishers, 1988.

Clarkson, Albert. Toward Effective Strategic Analysis: New Applications of Information
Technologt. Boulder, Colorado: Westview press, L9g1.

Cope, Robert G, Opportunity from Strength: Strategic Planning Clarifted with Cøse Examples.
ASHE-ERIC Higher Education Report No.8. Washington, D.C.: Association for the Study
of Higher Education, 1987.

Freeman, R. Edwa¡d. Strøtegíc Management: A Stakeholder Approach. Marshfield, Massa-
chusetts: Pitman Publishing, 1984.

King, Williarn R. and David I. Cleland. Strategic Plønning ønd Poticy. New york: Van
Nostrand Reinhold Compan¡ 1978.

Mendell, Jay S., ed. Nonutrøpolative Methods in Basiness Forecasting Scenarios, Vìsion, and
Issues Managernenf. Westport, Connecticut: euorum Books, 19g5.

Nadler, Gerald. The Planning and Design Approøch. New York: A Wiley-Interscience
Publication of John Wiley & Sons, 1981.

Olsen, John B. and Douglas C. Eadie. The Game Plan: Governance with Foresight.
washington, D.c.: The council of state policy & planning Agencies, 19g2.

Steiss, Alan Walter. Strøtegic Mønagement and Oryanizational Decision Making. Leúngton,
Massachusetts: Lexington Books, 1985.

NAST 58.91
Supplement ll49



NAST S&91
Supplcment II

ACKNOWLEDGEMENTS

This Sour¿book Supplemenf is part of an association-wide futures effort sponsored by

NAST, the national accrediting association for education and training programs in

theatre. NAST futures efforts a¡e coordinated with similar efforts by the National

Association of Schools of Musig the National Association of Schools of A¡t and Design,

and the National Association of Schools of Dance. NAST Futures Committee members

were: Paul A. Distler, Bruce Halverson, Coleman Jennings, Jan Martin, Judith Royer,

and Carole Singleton. Samuel Hope served as Committee staff.

Co-authors of. Supplement II of.tbe Sourcebook werç Robert Glidden and Samuel Hope.

Willa Shaffer desþed the text and prepared it for publication. David Bading served as

editorial and layout consultant.

Further information about NAST or its t'utures

effort may be obtained by contacting:

Executive Di¡cctor

National Association of Schools of Theatne

11250 Roger Bacon Drive' Suite.2l

Reston, Virginia 22090

(703) 437-0700

50


